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Dear Teacher Candidate and School-Based Teacher Educator:

Teacher candidates begin their work at The College at Brockport with several pre-student teaching field experiences.  New York State Education Department regulations implemented in February 2004 for initial (formerly provisional) certification require that each teacher candidate obtain a minimum of 100 hours of field experiences prior to student teaching.  In addition to these 100 hours of field experience, each teacher candidate must also obtain at least one field or student teaching experience in a high-need school or school district and have experience working with students with special needs, and with students whose first language is not English.  You can see how much we need and appreciate the willingness of school-based teacher educators to open their classrooms and share their experiences and students with Brockport teacher candidates.

Beginning with the fall 2007 semester, the Department of Education and Human Development implemented a new Adolescence Inclusive Education Program, grades 7-12 with middle level extension to grades 5, 6.  In addition to field experiences described above, candidates will obtain coursework and an additional 50 hours of field experiences in special education.  The goal is to have teacher candidates better prepared to teach all children in an inclusive classroom setting.  We are very excited to offer this program, and look forward to your feedback regarding its implementation.
This handbook was developed to assist both school-based teacher educators and teacher candidates during field experiences.  We trust it will be a helpful resource.  Please use it, mark it up and let us know your suggestions for improvement.  On behalf of the faculty in the Department of Education and Human Development I thank you for working with us.  

Sincerely,


Diane Maurer

Director of Field Experience and Certification
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The College at Brockport

State University of New York

Professional Education Unit

Excellence in the preparation of education professionals

Mission Statement

The Professional Education Unit is dedicated to excellence in teaching, scholarship, creative endeavors, and service to the community.  The Unit is committed to providing education programs at the undergraduate, graduate, and advanced graduate levels that prepare school professionals who are highly qualified to teach, counsel, lead, and administer. Predicated on the need to create environments in which all learners grow and develop as contributing members of society, the Mission of the Unit encompasses the Mission of the College in providing programs grounded in the liberal arts, emphasizing student learning and success as its highest priority.

The Unit believes that collaboration between the College and P-12 practitioners is fundamental and inherent to all programs offered by the Unit, including quality-based field experiences in diverse settings.  Faculty, staff, and field-based personnel work together to link theory and practice to advance the highest standards of learning for all youths. 

Philosophical Foundation 

We believe that the knowledge and skills needed to be an effective teacher, counselor, or administrator are both individually and socially constructed.

Shared Vision

We are committed to preparing professionals in education who have had in-depth field experiences in diverse, supportive, and collaborative environments both on and off campus, and who are prepared well to facilitate the success of all children.

Conceptual Framework

Guided by and grounded in Social Constructivism

Theme One:  A Solid Base of Knowledge & Skills 

Content Knowledge in a Discipline


Proficient in quantitative skills, writing, and computer technology

Have a deep knowledge of the content to be taught

Pedagogical Content Knowledge


Also have knowledge of the pedagogy for teaching a particular content

Able to formulate and represent content in such a way that it is accessible to learners

Professional Knowledge and Skills


Able to use teaching, counseling, and administrative strategies that positively impact student learning

Reflective Skills


Able to reflect on and analyze one’s own practice

Theme Two:  Professional Dispositions

Positive Outlook

Optimism and enthusiasm

Intellectual Integrity


Honesty, trustworthiness, and fair-mindedness

Respect

Consideration, cultural sensitivity, and empathy

Self-Awareness

Sensitivity to others

Dedication

Persistence, flexibility, generosity, creativity, and patience

Theme Three:  A Positive Impact on P-12 Learning
Focus On Student Learning

Effective teachers create classroom environments in which all students learn

Effective counselors create educational environments that support student development
Effective administrators create school environments that support student learning

State University of New York College at Brockport
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Director of Field Experience and Certification

The Director of Field Experience and Certification serves as the coordinator of placements for the Childhood, Early Childhood and Adolescence certification programs and is the resource person for college supervisors, teacher candidates, and school personnel.  You can reach Diane Maurer, Director of Field Experience and Certification, at (585) 395-2596 or through electronic mail at dmaurer@brockport.edu.

Graduate Assistant, Field Experience Office

The Graduate Assistant is directly involved in the placement process for both field experience and student teaching in the adolescence program serving an important liaison role between the Field Experience Office and schools.  The graduate assistant position is part-time, 20 hours/week. You can reach Jenna Winicki, the Graduate Assistant, at (585) 395-2505 or through electronic mail at fegrdast@brockport.edu.

Secretary, Field Experience Office
The secretary in the Field Experience Office provides administrative and clerical support to teacher candidates, school-based teacher educators and college supervisors for both field experience and student teaching placements. You can reach the Secretary of the Field Experience Office, at (585) 395-2507.
College Supervisor

Each teacher candidate is assigned a college supervisor for the semester.  The college supervisor is usually the faculty member who is teaching the course in which the field experience exists.  The college supervisor’s role is defined by the teaching, observing, suggesting, and discussing that takes place during regularly scheduled communication points. The role is collaborative as well as instructional.  The intent is to facilitate the teaching and learning process, and to a great extent this can only take place when information about this process is shared.  With this in mind, feel free to contact the college supervisor to share progress, questions, or concerns.  Keeping in touch with one another--the teacher candidate teacher, school-based teacher educator, and college supervisor--is vital to providing the best possible experience and optimizing professional growth.

College Supervisor: _____________________________________________________________________

Phone Number: _________________________________E-mail: ________________________________
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ABSENCES: The teacher candidate SHOULD NOT take days or time off from field experience without receiving prior approval from the school-based teacher educator and reporting such absences to the college supervisor.  During inclement weather the teacher candidate should listen to local news sources for school closings.  All absences must be made up by the end of the semester in order to meet the pre-student teaching field experience requirement.  These should be pre-arranged between the school-based teacher educator and teacher candidate.  

CALENDAR: Field experience generally begins after the college semester begins and continues once/week for the balance of the semester.  There is a 30-hour field experience requirement for EDI 4/528, Middle School Curriculum and Instruction; a recommended schedule is five (5) hours/week for six (6) weeks.  A 40-hour field experience is required for EDI 4/56X, Teaching Inclusively; a recommended schedule is five (5) hours/week for eight (8) weeks.  Specific dates are noted in confirmation materials sent by the department.  Teacher candidates are asked to contact their school-based teacher educator to determine a schedule that meets their needs and the needs of the teacher and students.  Conference days and holidays may vary from district to district so please be sure to refer to the school district calendar when scheduling field experience days.

COMMUNICATION: It is recommended that teacher candidates meet with the school-based teacher educator and in some cases the building principal prior to beginning their field experience to discuss expectations, roles and responsibilities.  A good plan can lay a solid foundation for a successful experience.  The teacher candidate will need to devote time and attention to establishing and maintaining the relationship with the school-based teacher educator and any other staff members with whom s/he interacts.  These relationships will influence both field experience and student teaching success, the relationships the teacher candidate has with the students, and any interactions that occur with families and the school community.  Field experience is a cooperative process, and at times the needs and plans of the teacher candidate will have to give way to those of the school-based teacher educator and the students.  Communicating a positive attitude and enthusiasm in conversations and actions will greatly support the effort put into planning and teaching.

CONFIDENTIALITY: There are laws governing the protection of students and their records. Even if information is shared informally, the teacher candidate is expected to maintain strict confidentiality of all personal information about individual students, their families, and all school records.  Remember that even a casual conversation with a friend can result in a breach of confidentiality that could have serious consequences for everyone involved. 

DRESS: It has been proven that the teacher candidate’s dress influences students’ perceptions and can have a profound impact on the classroom environment.  Moreover, it can influence perceptions of school personnel, parents and members of the school community.  Yet, dress can be a conflicting personal and professional matter.  In recent years, area school districts have expressed to all area colleges, an increased concern regarding appropriate dress of teacher candidates.  It must be understood that what is appropriate dress for one’s personal life, may not be appropriate for one’s professional life.  School officials and college supervisors have the right to ask a teacher candidate to “cover up” or send a teacher candidate home if s/he is not dressed appropriately.  “Neck to knees should be covered.”  Multiple body piercings including tongue rings should be minimized or eliminated, tattoos should be covered, thongs and low-cut shirts for women should not be worn.  Stand in front of a mirror before walking out the door each morning; sit down, bend over, reach up, look behind.  Does your appearance demonstrate the respect you want your students to have for you?  Although finances are often an issue for college students, wardrobes do not have to be extensive for candidates to dress professionally—mixing and matching and borrowing apparel pieces from others can help maximize professional wardrobe options.  Teacher candidates are encouraged to talk with their SBTEs about dress, observe the dress of other teachers, and dress accordingly, avoiding extremes.
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EVALUATIONS: It is required that a Performance-Based Evaluation be completed by the school-based teacher educator at the end of each placement and returned to the Field Experience Office no later than the date indicated on the form.  The teacher candidate should request that the school-based teacher educator review the evaluation with him/her.  It is the teacher candidate’s responsibility to ensure that the evaluation is received by the Field Experience Office at the close of the semester.  This input will be used by Education and Human Development faculty in determining the grade for the course, promotion to the next phase of the program and verification that the requirement has been completed.  

FIELD EXPERIENCE REQUIREMENTS: During field experience participation, teacher candidates will be required to observe various classes, and participate in class activities and lessons as their readiness demonstrates.  The school-based teacher educator will determine the readiness of the teacher candidate.  The purpose of field experience is to prepare the teacher candidate for student teaching by orienting him/her to the classroom and school environment.  Teacher candidates should ask questions, offer to assist small groups of students, be willing to work with individuals, volunteer to grade papers, develop bulletin boards, etc.  If a lesson is taught, it will be taught during the 40-hour field experience in EDI 4/56X, Teaching Inclusively.  The teacher candidate will be expected to write and submit a complete lesson plan for each lesson taught. The lesson plan should be submitted and approved by the school-based teacher educator before the lesson is presented.  Discuss what time frame is most appropriate for this (one-day, two days, etc.).  It is highly unusual for a lesson to be taught during the first field experience in EDI 4/528, Middle School Curriculum and Instruction.  This would be done only in circumstances when both the teacher candidate and school-based teacher educator identify a readiness for this to occur.

PERSONAL WEBSITES:  It has become common to maintain a personal website for a number of communication and relationship reasons.  It is wise to look at your personal website and determine IF it is professional in nature, or if it contains information that should not be accessed by students, faculty and staff in the schools.  Take a critical look at the content and be sure to advise those accessing your website  to keep content of a suitable nature.  It may make sense to discontinue using your personal site for professional reasons, or changing the content significantly.  As we continue to use technology in our daily lives, boundaries between personal and professional space come into question.  Look at this critically and make good decisions for your professional well being.
PROFESSIONAL CONDUCT AND COURTESY: At all times the teacher candidate should extend professional courtesy to all personnel in the school.  It is the teacher candidate’s responsibility to attend field experience on a weekly basis as described above, be punctual, dress appropriately, serve as a role model to students in the classroom, represent himself/herself, the College and the school district appropriately, and complete all assignments and lessons on a timely and accurate basis.

QUESTIONS:   Questions can be directed to the college supervisor for the field experience and/or Diane Maurer, Director of Field Experience and Certification, 234 Albert W. Brown Building, SUNY College at Brockport, Department of Education and Human Development, 350 New Campus Drive, Brockport, New York 14420-2958, (585) 395-2596, dmaurer@brockport.edu.

REFLECTION AND PROFESSIONAL GROWTH:  It is very helpful for the teacher candidate to reflect on the field experience both individually and with the classroom teacher.  The teacher candidate should ask questions, obtain information and feedback from the school-based teacher educator.  Reflection will occur in classes at Brockport through journaling, written papers and class discussions.

SAFETY AND SECURITY:  Teacher candidates should check in with the main office or security station when entering the building and learn and follow district and building policies to ensure the safety and security of all students, personnel and community visitors.  Some buildings require security identification and parking permits.

STUDENT TEACHING:  It is a goal, but not requirement to have one of the teacher candidate’s student teaching assignments with the same teacher s/he has worked with for the field experience.  The Field Experience Office will follow-up with these requests through appropriate school district protocols and confirm them with both teacher candidates and school-based teacher candidates as they are received.
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UNDERSTANDING THE SCHOOL ENVIRONMENT:  It may be useful for the teacher candidate to obtain general information about the school and district to become familiar with personnel, current issues, activities, and programs.  Recent issues of district newsletters can usually be obtained through the district public relations office; student handbooks through the school’s main office; and recruiting materials through the human resources department.
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SUNY College at Brockport

Department of Education and Human Development
Field Experience and Student Teaching Requirements

Adolescence Education Program with

Middle Childhood Extension, Grades 5-12


The Adolescence Education Program consists of four phases, each of which has a field experience. 

*   At least one field experience or student teaching placement must meet each of the following requirements:  must be in a high-need school; be with children with special needs; and must be with children who are not native speakers of English.  These requirements are met in multiple field experiences and/or student teaching placements. The current high-need school district in the Rochester area is the Rochester City School District.  A total of 100 hours of field experience is required prior to student teaching.  

+ Teacher candidates should allow time outside of the scheduled class time to accommodate these field experiences.

DMM Revised 08/06
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EDI 4/528   Middle School Curriculum and Instruction

Introduces teacher candidates to middle school philosophy and organization, including the rationale for and function of:  interdisciplinary teams, teacher-based guidance programs, flexible grouping and scheduling programs.  Focuses on the implications of developmental characteristics for effective instructional strategies.  Provides opportunities for the development of interdisciplinary curriculum.  Examines current practices and controversial issues in middle grade schools.  Includes 30 hours of field experience in a middle level school, grades 5-9.

EDI 4/565
  Teaching English Inclusively

EDI 4/566     Teaching Mathematics Inclusively 

EDI 4/567
  Teaching Science Inclusively

EDI 4/568
  Teaching Social Studies Inclusively

EDI 4/569
  Teaching Foreign Language Inclusively
Prerequisite:  1st Semester Courses 

Focuses on inclusive teaching strategies in the content areas, including lesson planning, instruction, and assessment.  Emphasizes secondary curriculum content and the New York State Education Standards as well as technological applications that apply to teaching and learning.  Requires teacher candidates to take an active role in becoming reflective practitioners, working on personal portfolios, and reading research articles.  Includes 40 hours of field experience in a high school inclusion classroom, grades 9-12.
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The faculty and staff of the Department of Education and Human Development are most appreciative of the time and effort of school-based teacher educators to help Brockport students learn their profession.  Teacher candidates are both excited and nervous about the prospect of teaching in a classroom and show individual differences in their growth and development during field experiences and student teaching.  The following serves to explain general responsibilities, policies, and "tips" that may help the school-based teacher educator during the field experience phases.

A successful school-based teacher educator…

· Shows a willingness to devote time to appropriate guidance and feedback.

· Displays a disposition toward teacher education as an aspect of professional responsibility.

· Shares and eventually delegates classroom responsibilities. 

· Communicates effectively and is able to articulate a rationale for all classroom practices.

· Demonstrates knowledge of the curriculum in the current assignment.

· Uses a variety of instructional, assessment, and classroom management strategies to meet the needs of diverse learners.

· Is proficient at short-term and long-range planning.

· Demonstrates a high degree of professionalism (e.g., regular attendance, involvement beyond the classroom, collaboration with all elements of the school community.)

· Is a reflective, patient, and flexible practitioner.

· Encourages the development of the teacher candidate’s own personal style, is open to new ideas, and is willing to take risks

· Is comfortable working with adults

“TIPS” for the school-based teacher educator when working with a teacher candidate during field experiences…

1. Take nothing for granted. Your teacher candidate is relatively new to the teaching profession.  Help the teacher candidate acquire and demonstrate competencies essential for becoming a certified teacher.

2. If possible, familiarize your teacher candidate with the building, office, safety procedures, and introduce him/her to other staff members.  Share information such as a daily schedule, class lists, map of the school, list of faculty and staff, building procedures, basic classroom rules, student handbook, etc.  Brief your teacher candidate on the classes with whom s/he will be working including students’ individual characteristics and anything else you feel s/he should know about the make-up of the classes.
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3. Prepare your students for the teacher candidate’s arrival.  Introduce her/him as another teacher who will be working with you.

4. Provide workspace for your teacher candidate.

5. Consider providing your home phone number and e-mail in case of illness or emergency.

6. Establish a communication line that permits mutual questioning.  Build confidence.  Help your teacher candidate be professional in all ways.  Provide experiences that lead toward success.  Be positive, yet offer constructive and specific feedback.

7. Based upon your judgement of the teacher candidate’s capability, gradually increase the responsibilities assumed.  The needs of your students and their capacity to accept this role from the teacher candidate will, understandably, have an impact on the rate at which this transition can occur.  The teacher candidate is a learner and needs the time to incorporate the various aspects of teaching.

8. Assist your teacher candidate initially with administrative tasks, grading, homework assessments, etc.  It is suggested that time away from students doing tasks such as copying, running errands, etc. be minimized.

9. Avoid asking your teacher candidate to teach “off the cuff” unless it is an emergency.  Preparation time is needed if your teacher candidate is to avoid undue frustration. 

10. Provide opportunities for your teacher candidate to observe other teachers.  It would also be beneficial for your teacher candidate to observe your students in other classes.

11. Early, open, and honest communication is critical.  Feel free to provide the college supervisor with periodic feedback related to the teacher candidate’s progress and achievement.  If you have any additional questions or concerns at any time, please contact the college supervisor or the Director of Field Experience and Certification.

12. You will be provided with specific course requirements and expectations for the field experience at the beginning of the semester.
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SUNY Brockport teacher candidates are carefully selected and admitted into a teacher certification program through a competitive selection process.  A team of faculty and staff carefully review each application and make offers of program acceptance to those most qualified.  Teacher candidate progress is carefully monitored throughout their program.

In all field experiences and student teaching placements, SUNY Brockport teacher candidates have the responsibility to demonstrate developing skills and dispositions required of teachers.  It is expected that a teacher candidate will be at a developing or proficient skill level in the early field experiences.  It is important for school-based teacher educators to recall their early experiences in a classroom and reflect on how their skills have developed over time.  A veteran teacher often performs tasks without thinking of the “micro-steps” involved in each task.  Teacher candidates often need time to develop these “micro-steps” and incorporate them into their teaching.

Dispositions are those “affective and personal qualities” deemed necessary for teachers to be successful.  A list of the dispositions SUNY Brockport requires of teacher candidates’ follows.  


1. Positive Outlook  (Optimism, Enthusiasm)
Present
Absent

· cheerful

-
not hopeful

· finds good in most situations

- 
hypercritical

· able to praise others

- 
easily daunted

· sees possibilities rather than obstacles

- 
quick to blame

- 
laughs easily 
- 
negative remarks about self and others


- 
looks at the bright side
- 
skepticism


- 
responds to challenges
- 
self centered

· sees crisis as opportunity

2. Intellectual Integrity (Honesty, Trustworthiness, Fair Mindedness)
Present






Absent
· takes pride in his/her work



- plagiarism

· does the “extras”




- doesn’t carry his/her own load

· gives credit where due



- sloppy/ incomplete work

· careful thinker




- quick to judge

· values research




- stubborn in opinion

· admits limitations




- does minimal amount of work

· not afraid to change mind



- rigid in thought

· realizes that truth is relative



- misrepresents facts

· open to new ideas




- takes credit for others work
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3. Respect  (Consideration, Cultural Sensitivity, Empathy) 
Present
Absent

- values others opinions
- makes off-color comments


· listens more than talks
- talks too much

· realizes own fallibility
- fails to listen

· giving
- demands to be center of attention

· makes extra effort in situations
- uses stereotypical language

· genuinely cares
- self-centered, self-absorbed

· eager to learn about others
- insensitive

· slow to judge
- unaware of others

· thoughtful
- judgmental

· mannerly
- opinionated



- disruptive

4. Self-Awareness (Sensitivity to Others)
Present






Absent

· knows and accept strengths  



- limited knowledge of strengths,



and weaknesses
weaknesses, and/or potential

· able to think hypothetically



- unable to problem solve

· accepts criticism




- offers excuses for events/behaviors

· willing to hear another viewpoint


- blames students

· able to reach high quality of reflection



5. Dedication  (Persistence, Flexibility, Generosity, Creativity, Patience)
Present






Absent

· gives extra time




- skips commitments

· cares about work




- late assignments

· generous with time, talents, and resources

- poor quality work

· actively engaged in life



- limited perception

· does extra work




- quick to quit

· willing to help others




- impatient with others

· volunteers





- works to letter of the law/ 

· completes work on time  
does the minimum

· self-starter





- doesn’t adapt well to change

· takes risks

Copyright © 2001 Department of Education and Human Development, SUNY College at Brockport.  All rights reserved.  No part of this document may be reproduced or transmitted in any form or by any means, electronic or mechanical, including photocopy, or any information storage and retrieval system, without permission from the Department of Education and Human Development.
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Among the many benefits of having an extensive field experience are two critical ones. The first is the opportunity to link pedagogy with practice as teacher candidates combine the field experience with their college coursework. The second benefit is to develop relationships with teachers. These relationships help teacher candidates make sense of what it means to be a teacher and also help SUNY Brockport establish sites for placements of future teacher candidates. 

The college supervisor is generally the faculty member involved in teaching the course for which the field experience is required.  The college supervisor communicates throughout the semester with teacher candidates. The purpose of these interactions is to link field experience with pedagogical issues related to the course and to respond to teacher candidates’ questions and concerns about the field experience as they arise. For the candidates, there will also be a reflective component in the interactions. 

The college supervisor also communicates with the SBTE at the beginning of the semester about expectations for the teacher candidate while (s)he is in the field.  Additional communiqués in the form of e-mail, correspondence, or phone calls may also be used in fostering the relationship between the college supervisor, teacher candidate and school-based teacher educator.


Each teacher candidate is carefully monitored and assessed during their Education Program.  An overall minimum GPA of 2.5 must be maintained or the teacher candidate is placed on Program Probation.  S/he has one semester to raise the GPA to the minimum standard or s/he is dismissed from the program.  Each teacher candidate is also closely assessed on teacher candidate dispositions.  Intervention strategies can be recommended or program dismissal enacted if candidate dispositions are not evident to at least a developing degree.

School-based teacher educators are asked to complete the required assessment forms at the mid-point and the end of each field experience so that this input can be used in working with the teacher candidate.  The field experience evaluation is one component of the grade for the course.  
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Most field experiences are positive for both the teacher candidate and the school-based teacher educator.  It is important, though, to be aware of the appropriate process to follow should a concern or problem arise.

CONCERN WITH THE TEACHER CANDIDATE: If the school-based teacher educator has an issue that needs to be addressed with the teacher candidate, s/he should alert the college supervisor as soon as possible.  It is better to seek help in resolving a small problem, rather than to wait until it becomes a large problem.  The college supervisor may suggest that the school-based teacher educator speak directly with the teacher candidate about the issue as a first step or may arrange a three-way conference among the teacher candidate, the school-based teacher educator, and the college supervisor and/or college liaison.  If necessary, the Director of Field Experience and the Department Chairperson may be asked to help resolve the concern.

CONCERN WITH THE SCHOOL-BASED TEACHER EDUCATOR: If the teacher candidate has an issue that needs to be addressed with the school-based teacher educator, s/he should alert the college supervisor as soon as possible.  It is better to seek help in resolving a small problem, rather than to wait until it becomes a large problem.  The college supervisor may suggest that the teacher candidate speak directly with the school-based teacher educator about the issue as a first step or may arrange a three-way conference among the teacher candidate, the school-based teacher educator, and the college supervisor and/or college liaison.  If necessary, the Director of Field Experience and the Department Chairperson may be asked to help resolve the concern.

CONCERN WITH STUDENTS OR TEACHING ENVIRONMENT:  On occasion, the school or classroom environment may be an extremely challenging one.  Likewise, students can be oppositional, defiant and resistant to authority.  While it is the responsibility of teachers including teacher candidates to teach all children, it is never the intent to place anyone in a threatening or dangerous position.  Should a problem occur or if there is a sense that a situation may become more potentially difficult, the teacher candidate should take immediate action by consulting the school-based teacher educator and college supervisor.  The school-based teacher educator and college supervisor will work with the teacher candidate to advise and resolve the situation as soon as possible.  School administrators and the Director of Field Experience and Department Chair will become involved as requested and necessary.

CHANGE OF PLACEMENT: In rare circumstances a change of placement may be called for.  The decision to change a teacher candidate’s placement will only be reached following every effort to resolve the problem with the original placement site.  The involvement of the Director of Field Experience will be necessary prior to a decision to seek an alternate placement.

QUESTIONS?: The best way to avoid a problem is to make sure the teacher candidate understands what is expected from the beginning of the field experience.  If concerns arise during the field experience, it is important to express them to the teacher candidate as soon as possible.  The teacher candidate should not hesitate to ask the college supervisor and the school-based teacher educator for clarification at any point during the semester.  The Director of Field Experience is also a resource person who may be helpful should the need arise.
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General Information





                   Minimum	 	


Course/	Semesters		Field Experience 	Type of Placement and


Requirement	Offered		Requirements		Placement Arrangements





BCEC or	Year Round		40 clock-hours		Observation and participation.


40-Hour							Placement arranged by applicant prior 


Experience							to program acceptance.  


(None to variable credits)								





Middle School	Fall and		30 clock-hours     		Observation and participation at the 


Curriculum and	Spring			in grades 5-8		middle school level.  Placement  


Instruction				(6 hours per week		arranged by the Field Experience  


EDI 4/528 (3 credits)				for 5 weeks throughout	Office.   Teacher candidate must 


the semester.) 		complete an application for the


placement to be made.*+


	


Teaching English	Fall and		40 clock-hours		Observation, participation and some


Mathematics, 	Spring			in grades 9-12		teaching at the high school level.  


Science/Social 				(5 hours per week		Placement arranged by the Field 


Studies/Foreign				for 8 weeks throughout	Experience Office.  Teacher 


Language Inclusively				the semester.)		candidates must complete an


EDI 4/56X (3 credits)							application for the placement to


be made. *+





Practicum in	Fall and 		Full-time 		Student teaching must occur


Adolescence 	Spring			Mondays through		at the middle level (grades 7-9)


Education with Seminar				Fridays throughout	for half of the semester,


EDI 4/575				the semester.  		and at the high school level


(12 credits)			               (15 weeks)		(grades 10-12) for half of the 


							semester.  All teacher candidates


							will attend and meet all requirements 


							of the weekly seminar while student


                                                                                                                                  teaching.
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