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I. Course Description: The practicum with seminar includes two (2) college-supervised student teaching experiences:  middle level, grades 7-9; high school, grades 10-12.  It provides candidates with experiences in a variety of communities, and across student developmental levels. Further, it provides opportunities to interact with parents/caregivers, to work in high-need schools, to work with students who are English-language learners, and students who are diagnosed with disabilities.  (12 credit hours)

The student teaching seminar provides support and encouragement for the teacher candidate through meetings with other teacher candidates, the college supervisor(s), and resource personnel.  Teacher candidates reflect upon their teaching experiences in terms of evaluation of self and future goals, acquisition of new knowledge and how it relates to self and the teaching profession, and how successful they are linking previously learned theory and methodology with their classroom experiences.  

II. Objectives: The practicum with seminar enables candidates to:

a) design and teach a series of sequenced lessons (unit plan) based on New York State Standards which are carried through from beginning to end showing continuity among learning experiences and including formative (ongoing) and summative assessment strategies.

b) student teach for approximately eight (8) weeks at two developmental levels: 1.   middle level (grades 7-9) and high school (grades 10-12). 

c) observe in a variety of different classrooms: a new teacher, a veteran teacher, special education, special classes (physical education, art, music), etc. Reflect in writing on these observations, conferencing with or providing written feedback to the college supervisor and/or school-based teacher educator as appropriate.

d) interact with parents through parent/teacher conferences, phone calls or written communiqués, Parents’ Night Programs, special events, etc.

e) utilize and demonstrate a variety of classroom management strategies that can be overtly observed.

f) participate in faculty meetings, grade level or department meetings, school-based management meetings, conferences, workshops, superintendent conference days, PTA meetings, etc. as offered.

g) become familiar with school policies, practices, and personnel.

h) work with small groups and the entire class and demonstrate awareness of learners’ needs, abilities, interests, and characteristics and implement instruction appropriate to the learners.

i) experience a typical teaching assignment by performing all of the duties for a minimum of one week. 

j) become socialized into the profession of teaching.

k) establish goals for themselves, reflect on their teaching experience and link previously learned theory and methodology to classroom experiences.

l) develop a teaching portfolio.

m) prepare themselves for the job search process.

III. Course Topics: The Practicum is supported by a seminar that delineates topics appropriate to the student teaching experience.  In addition there is a Student Teaching Handbook which outlines a week-by-week schedule for the student teaching experience. The major topics to be considered are:

a) Classroom Management

b) Student Portfolio/Assessment

c) Multiple Intelligences/Learning Styles

d) Lesson Planning/Elements of Instruction

e) Student Expectations/Self Esteem/Positive Reinforcement

f) Diversity in the Classroom

g) Cooperative Learning

h) NY State Standards for Teaching and Learning

i) Communication with Parents

j) Certification Process

k) Job Search Process (credential files/interviewing/resumes)

l) Portfolios for Student Teaching

IV. Conceptual Framework and Rationale: Three conceptual framework themes permeate all professional education programs in the Professional Education Unit.  First, candidates are expected to have a solid base of knowledge and skills in their discipline including content knowledge, pedagogical content knowledge, professional and pedagogical knowledge and skills, professional knowledge and skills, and reflective skills.  Second, candidates are expected to demonstrate a set of professional dispositions. And third, candidates are expected to have a positive impact on P-12 learners.  

Student teaching is the capstone field experience of the teacher certification program.  It links theory with practice and is designed to advance the highest standards of learning for all children. Program candidates apply their knowledge of the New York State Learning Standards and the developmental, academic, and social needs of students at different grade levels in two separate student teaching placements. A minimum of two formal assessments in each placement and additional support through informal feedback, telephone and e-mail conversations and the weekly seminar broaden their understanding of children, learning, New York State Learning Standards and the teaching profession. 

V. Instructional Methods and Activities

a)
Observe the school-based teacher educator.

b)  
Conference with the school-based teacher educator and college supervisor.

c)  
Plan lessons and learning experiences with the school-based teacher educator.


d)
Design and teach lessons and learning experiences.

e)
Work with individuals, small groups of students and the entire class.

       f)
Design assessments of student progress.

g) Establish weekly goals for student teaching and dialogue with the school-based teacher educator and college supervisor concerning these goals.

h) Videotape at least one lesson in each placement for self-critique and analysis and conference with the school-based teacher educator and/or college supervisor about the lesson.

i)
Communicate with parents.

      j)
Implement classroom management strategies.

      k)
Observe in other classrooms.

   
l)     Maintain a reflective journal.

            m) 
Attend faculty meetings, team meetings, etc.

       n)
Become familiar with school policies and procedures.

o)
Complete a self-evaluation at the midterm of each assignment using the student teaching progress report. Conference with the school-based teacher educator about the self-evaluation.

p) Attend, actively participate in and complete all assignments of the student teaching seminar.

       q)
Continue progress on the teaching portfolio.

VI. Evaluation and Grade Assignment

A) Methods: The school-based teacher educator observes and works with the teacher candidate on a regular basis in developing and implementing lessons and learning experiences.  The college supervisor observes the teacher candidate a minimum of two times in each experience and conferences with the teacher candidate and school-based teacher educator on a regular basis.  The school-based teacher educator and college supervisor each complete a Student Teaching Progress Report.  Methods for seminar include: 

Weekly Goal Sheets,

Journal Reflections,  

Contributions to discussions, 

      Classroom observations of management plan/implementation of lessons,

      Reports of classroom observations, and


Portfolio Assessment.

B) Grading Scale: The Practicum with Seminar is graded on a Satisfactory/Unsatisfactory (S/U) basis.  The teacher candidate must complete both student teaching assignments at a satisfactory level.  The college supervisor in consultation with the school-based teacher educator is responsible for assigning the final grade.

If a teacher candidate is not performing at a satisfactory level, specific evidence of the problem(s) and area(s) of concern must be shared both verbally and in writing.  Suggestions for improvement and adequate time must be provided for remediation.   The “Termination and Continuation Policy for Student Teaching” explains options in detail. The college supervisor in consultation with the school-based teacher educator and faculty and administrators from the Department of Education and Human Development will determine satisfactory or unsatisfactory status.

The seminar is part of the grade requirement for the course.   An acceptable level of completion of all activities is expected.  It is expected that attendance at seminars would be 100% except in extenuating circumstances.  Teacher candidates are expected to participate in seminar discussions, complete and discuss goal sheets each week with the classroom teacher and submit them to the supervisor for review, complete weekly journal entries, submit evidence of communication with parents, use a variety of instructional strategies, implement  a classroom management plan, and demonstrate an ability to work with diverse learners, and submit a summary of observations of other classrooms and successfully complete their portfolio.

VII. Course Schedule and Policies

A) Course Schedule: The student teaching calendar follows the college semester for the beginning and ending dates and the school district schedule for all weeks in between.   The course schedule for seminar follows.  Program candidates are expected to attend each seminar which meets on a weekly basis.

Week 1*:  
Student Teaching Orientation,  Job Search Process, Meeting with College Supervisor

Week 2:  
Lesson Planning/Elements of Instruction

Week 3:  
Classroom Management

Week 4:  
Student Expectations/Self-Esteem/Positive Reinforcement

Week 5:  
Multiple Intelligences/Learning Styles

Week 6:  
Cooperative Learning

Week 7:  
Mid-Semester Assessment 

Week 8*:       Group Student Teaching Workshop---Teacher Certification, EBI Survey, 



Meeting with Career Services Office Staff on resume critiques
Week 9: 
Teaching a Diverse Student Population

Week 10: 
Communication With Parents

Week 11: 
Student Portfolios/Assessment

Week 12:  
Student Teaching Portfolio 

Week 13: 
New York State Learning Standards

Week 14:  
Presentation and Assessment of Student Teaching Portfolio

Week 15:  
Conclusion, Review of Student Teaching Progress Report and Assessment of the College Supervisor

* Weeks 1 and 8 are  large-group sessions for all teacher candidates.
B) Class Policies

1. The school-based teacher educator will formally assess the teacher candidate at the mid-point and at the end of the placement.  

2.  
The college supervisor will assess the teacher candidate a minimum of two times each placement and provide formal written assessments after each placement.    Post-observation conferences will be held with the teacher candidate.  Additional formal and informal assessments are scheduled as needed or requested.  

3. All class policies follow those outlined in the college information and policy manual, Your Right to Know.  The teacher candidate should have received a copy of this publication; if not, copies may be obtained from the SUNY Brockport website at http://www.brockport.edu/publications/yrtk/.

4. Attendance:  The State University of New York requires that each SUNY teacher candidate complete 15 weeks of student teaching.  Since the school-based teacher educator depends on the teacher candidate as an integral member of the instructional team, the teacher candidate should not take days or time off from student teaching without receiving prior approval from the school-based teacher educator and college supervisor.  It is understood that illness and other personal issues arise at time and candidates need to be absent for good reason.  In the case of any absence, the teacher candidate must contact the SBTE and college supervisor.  At the beginning of each placement, the teacher candidate should discuss with the SBTE and college supervisor the best way to make contact.  Should there be absences exceeding two (2) days, the candidate must confer with the college supervisor to develop a plan to meet student teaching attendance requirements for certification purposes.  It is the teacher candidate’s responsibility to initiate this contact and make arrangements for plans, materials, equipment and supplies to be received by the school-based teacher educator prior to the absence. 

Likewise, teacher candidates are expected to attend all seminar classes and complete
all assignments on time. Please contact the course instructor (college supervisor) to
discuss your situation in the event of a class conflict.  It is the teacher 
candidate’s responsibility to initiate this contact.  

5. Academic Dishonesty Statement: Academic dishonesty is a serious breach of that trust which exists between a student, one’s fellow students and the instructor.  Academic dishonesty is a major violation of College policy, which can result in the failure of this course, as well as in a range of disciplinary actions, from an official warning to suspension or dismissal from the College.  Any student suspected of such a violation will be subject to charges.

6. Disability Statement: Students with documented disabilities may be entitled to specific accommodations.  SUNY Brockport's Office for Students with Disabilities makes this determination.  Please contact the Office for Students with Disabilities at 395-5409 or osdoffic@brockport.edu to inquire about obtaining an official letter to the course instructor detailing approved accommodations. The student is responsible for providing the course instructor with an official letter.  Faculty work as a team with the Office for Students with Disabilities to meet the needs of students with disabilities.

7. Drop/Withdrawal Policy:  Drop deadline is Sept. 23, 2008 at 5 PM. After this date, you can leave this course during the withdrawal period which ends Oct. 31, 2008.  Students must submit a withdrawal form to the Registrar’s Office. During the late withdrawal period, from Nov. 1 through Dec. 1, 2008 at 5 PM, students may withdraw for extraordinary, documented circumstances by permission of the department chair, Dr. Novinger.

8. NCATE Conceptual Framework:  Three conceptual framework themes permeate all professional education programs in the Professional Education Unit.  First, candidates are expected to have a solid base of knowledge and skills in their discipline including content knowledge, pedagogical content knowledge, professional and pedagogical knowledge and skills, professional knowledge and skills, and reflective skills.  Second, candidates are expected to demonstrate a set of professional dispositions. And third, candidates are expected to have a positive impact on P-12 learners.

Student coursework in Education courses must be made available for NCATE program reviewers. Student documents, with students’ names omitted, including written assignments and videotapes may be retained by the instructor for an indefinite period of time. Students should make copies of their work so they will have a record of their learning. 

9. Cell Phone and Electronic Devices Policy: Course instructors and staff of College facilities may place restrictions on the use of wireless communication devices and electronic devices in their classroom or facilities. Ringing cellular telephones and laptop computers used for instant messaging, game playing, Internet surfing, and other such activities can be considered disruptive. After an initial warning, students who do not comply with the policy of the classroom/facility, may be asked to leave for the remainder of the class/day. If students are asked to leave class because of such a disruption, instructors are not obligated to allow makeup of missed work. Having a wireless communication device in hand or using earphones connected to one during examinations also may be grounds for charges of academic dishonesty. Using devices with video or photo features may result in charges of violating laws on intellectual property rights or invasion of privacy.  Further information on Disruptive Behaviors, Academic Dishonesty, and Codes of Student Social Conduct, including potential sanctions, processes and rights to appeal is published in Your Right To Know.

VIII. Textbook: The textbooks for the course are:

Department of Education and Human Development.  (2007).  Student Teaching Handbook.  Brockport, New York: Department of Education and Human Development.

Supplemental Text:

Wong, H. K. & Wong, R. T. (1998) How to be an Effective Teacher: The First Days of School. CA: Wong Publications, Inc.

Other supplemental texts may be assigned by the college supervisor.
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