D

The College at
BROCKPORT
STATE UNIVERSITY OF NEW YORK

The College at Brockport
State University of New York

Stuaent
eaching Handbook
for the
School-Based
Teacher Educator

Fall Semester 2009

Department of Education and Human Development
Professional Education Unit




%! &

i

#$ %

D

The College at

BROCKPORT

StATE UNIVERSITY OF NEW YORK

Education and Human Development



The College at Brockport
State University of New York
Professional Education Unit
Excellence in the Preparation of Education Profeesials

%

%

% &

& % 0




The College at Brockport

Srate University oF New Y ork
Department of Education and Human Development

School-Based

Teacher Educator Handbook




EXPECTATIONS FOR
SCHOOL -BASED TEACHER EDUCATORS
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TEACHER CANDIDATE HANDBOOK FORSTUDENT TEACHING

The following information is taken from the Teacl@andidate Handbook for Student

Teaching. Since a number of school-based teacher educhtors asked for this

information, it has been included to guide you iorking with the teacher candidate

during student teaching. The full version is aaalé on-line at

http://www.brockport.edu/ehd/Field%20Experienceérditml Click on the item

entitled Teacher Candidate Handbook for StudentHiea.




<> STUDENT
=z TEACHING EXPECTATIONS

All teacher candidates will successfully complete a student teachéignaeent at both of the required
academic levels. As part of the student teaching experience, teachidatsmndaill:

1.

10.

11.

Develop a teacher candidgegress portfolioas a basis for documenting your work and for discussion
with your school-based teacher educator and college supervesA(fpendices).

Establish regulanveekly goalsfor the student teaching experience and engage in regular dialdtue
your school-based teacher educator about your teaching experience.

During each placement, design and teach a series of sequencesi(lassqtan) that is carried through
from beginning to end showing continuity between lessort iaoluding formative (ongoing) and
summative assessment strategies.

Videotapeat least two (2) lessons (one in each placement) for setfugriand analysis with the school-
based teacher educator and/or the college supervisor. ligessed that you use the Performance-Based
Student Teaching Evaluation as an assessment tool for thiesst Videotape equipment may be
borrowed from the school or from the Department of Edusatial Human Development.

Observe in a variety of different classroome new teacher, a veteran teacher, special education, special
classes (physical education, art, music), etc. Reflect in wotinpese observations, conferencing with or
providing written feedback to the college supervisor and/addiased teacher educator as appropriate.

Show evidence ahteraction with familiesthrough parent/teacher conferences, phone calls or written
communiqués, Parents’ Night programs, special events, etc.

Utilize and demonstrate a varietyatdissroom managemerstrategies that can be overtly observed.
In addition to traditional assessments such as quizzesatebtnalyses of written work, demonstrate an
attempt to familiarize yourself with the use different assessment techniquesuch as portfolios,

journals, interviews, concept maps, database questions, etc.

Participate in meetings faculty, grade level or department, school-based management, ecme®r
workshops, superintendent conference days, PTA etc. as offered.

Review your owrstudent teaching evaluationwith your school-based teacher educator at the mid-term
and conclusion of each student teaching experience.

Meet the requirements of tiseudent teaching seminar



S TEACHER CANDIDATE DISPOSITIONS

[
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The following dispositions should be exhibited by tha&cher candidate during student teaching:

o

Positive Outlook: Candidate demonstrates the traits for the worktetaher on a daily basis:
the belief that all children can learn, chekréss, praise of others, finding good in most
situations, seeing possibilities rather thiastacles, responding to challenges, laughing easily
and seeing crisis as opportunity. Candidatearestrates genuine enthusiasm and optimism.

Intellectual Integrity: Candidate demonstrates the ability to foster mnsbng and between
students, colleagues, school-based teacheatmta (SBTES), and professors by maintaining
a high level of reliability. Demonstrates sdunoral character; is truthful, honest, and
sincere; is fair and just in all situationgiwall students.

Respect:Candidate is respectful to school staff and fagydtgfessors, and colleagues;
respectfully self-advocates when necessakgstéhe time and energy to show compassion
and empathy for students, colleagues/classna®&TEs, and professors.

Self-Awareness:Candidate demonstrates an appreciation for diftememmong people; has a
strong ability to interact, work and be witkgple who have characteristics different from
self, and continually seeks opportunitiesst@rh more about others’ perspectives; is open to
considering the myriad of new attitudes, Wslia@eas, and opinions that are encountered in
the school environment.

Dedication: Candidate does not become frustrated easily budsasoto stick to a task until
the task is done at a high level of competemdependent and continually uses, develops,
and adopts a wide range of personal and sioiesl resources; consistently solves problems
drawing on his or her own abilities and knadge for their solutions.

Engage students meaningfully. Explain objectivesave students tell yol
what they recall from the previous lesson(s), relahe current lesson tg
the previous ones, be articulate, summarize and dastudents draw
conclusions at the end of each lesson.




STUDENT TEACHING SEMINAR

All teacher candidates will attend a seminar that is offeredma regular basis throughout the semester.
Seminar times and location are determined by the individual ct#ge supervisor. It is critical that you
attend all seminars. These seminars are part of your studergaching requirement, focus upon content
and professional development issues, and give you an oppaority to share with other teacher candidates
who are student teaching. Teacher candidates remain with thers& seminar throughout the semester
even if the college supervisor for the second placement changes.

Student teaching seminars include but are not limited to tleevfog topics:

Orientation

NYS and District Learning Standards

Classroom Management

Student Portfolios/Assessment

Multiple Intelligences/Learning Styles

Lesson/Unit Planning

Student Expectations/Self-Esteem/Positive Reinforcement
Cooperative Learning

Communication with Families

Certification Process

Job Search Process (credential files, resumes, interviewing)
Portfolios for Student Teaching

Open communication is the basis of success.




N GENERAL |INFORMATION

=)

ATTENDANCE : The State University of New York requires that each SUN¥helacandidate complete 15
weeks of student teaching. Since the school-based teacher edw@dodsl on the teacher candidate as an
integral member of the instructional team, the teacher canditiatdd not take days or time off from student
teaching without receiving prior approval from the school-bdsadher educator and college supervisor. It is
understood that illness and other personal issues ariseeatdiml candidates need to be absent for good reason.
In the case of any absence, the teacher candidattecontact the SBTE and college supervisor. At the beginning
of each placement, the teacher candidate should discuss with tlie éBTcollege supervisor the best way to
make contact. Should there be absences exceeding two (2) dagantigatemust confer with the college
supervisor to develop a plan to meet student teaching attendgnoemeents for certification purposes.

CALENDAR : Generally, student teaching begins the first day of coldmgses and ends the last day of final
exam week. The teacher candidate is expected to adhere to thedishimbls calendar between these dates.
This may include student teaching during Brockport recesses sd¢hool is in session. The teacher candidate is
expected to attend teacher conference and/or planning days, parghis’programs and other regularly
scheduled district activities and events.

COMMUNICATION : The teacher candidate will need to devote time and attentiontabliglsing and
maintaining the relationship with the school-based teacher edaratany other staff members with whom s/he
interacts. These relationships will influence student teachiogess, the relationships the teacher candidate has
with the students, and any interactions that occur with fasndnd the school community. Remember that the
student teaching experience is a cooperative process, and at tinmeedseand plans of the teacher candidate
will have to give way to those of the school-based teacher edlwrad the students. Communicating a positive
attitude and enthusiasm in conversations and actions will g=egiport the effort put into planning and teaching.

CONFIDENTIALITY: There are laws governing the protection of students and teeords. Even if
information is shared informally, the teacher candidate is expertedintain strict confidentiality of all personal
information about individual students, their familiesdaall school records. Remember that even a casual
conversation with a friend can result in a breach of confidégtilat could have serious consequences for
everyone involved.

DRESS It has been proven that the teacher candidate’s dress influendestst perceptions and can have a
profound impact on the classroom environment. Moreoveran influence perceptions of school personnel,
parents and members of the school community. Yet, dresscarmrdnflicting personal and professional matter.
In recent years, area school districts have expressed to all aregesplbn increased concern regarding
appropriate dress of teacher candidates. It must be understtodhiat is appropriate dress for one’s personal
life, may not be appropriate for one’s professional lifehd®l officials and college supervisors have the right to
ask a teacher candidate to “cover up” or send a teacher candidate hdmésiin®t dressed appropriately. “Neck
to knees should be covered.” Multiple body piercings inclutimgue rings should be minimized or eliminated,
tattoos should be covered, thongs and low-cut shirts éonem should not be worn. Stand in front of a mirror
before walking out the door each morning; sit down, bevet, reach up, look behind. Does your appearance
demonstrate the respect you want your students to have for Atihough finances are often an issue for college
students, wardrobes do not have to be extensive for candidatesss professionally—mixing and matching and
borrowing apparel pieces from others can help maximize profedsi@rdrobe options. Teacher candidates are
encouraged to talk with their SBTEs about dress, obgberalress of other teachers, and dress accordingly,
avoiding extremes.



EVALUATIONS : It is required that a student teaching evaluation be complgtédebschool-based teacher
educator at the mid-point and end of each placement. The teachetatarstiould request that the school-
based teacher educator review the evaluation with him/her. Thregedupervisor will do an end-of-the-
experience evaluation, which will be discussed with the teacher esmdilhe college supervisor, after
consultation with the school-based teacher educator, is resjgofwilassigning the final grade which is either
Satisfactory (S) or Unsatisfactory (U). This year all pangs will use an on-line student teaching evaluation.
The on-line form will be sent to your SBTE’s school dnagidress at the designated time. Your on-line self
assessment will be sent to yawllege e-mail addressluring the mid-point of each placement. The Global
Assessment of Candidate Performance or GACP provides anmaseesd the candidate relative to program
evaluation and is embedded within the on-line assessment.

HEALTH INSURANCE : As in all semesters, it is required that the teacher candidayeheaith insurance
coverage during student teaching. Although schools are needingly dangerous environments, it is always
important to have health insurance coverage in the event ofegefar medical circumstances. Information
regarding the medical insurance program offered by the college cabtéieed at the following website:
www.brockport.edu/healthctr/insurance/html

HOUSING ACCOMMODATIONS DURING COLLEGE BREAKS:  Should you need accommodations
with residence hall living arrangements during college brealegsel contact the Office of Residential
Life/Learning Communities, Union, Lower Level, (585) 3®B22. The Field Experience Office is happy to
support you with this accommodation request.

LESSON PLANS: The teacher candidate will be expected to write and submit etarlpsson plans for each
lesson until the school-based teacher educator is assuredatmaingl proficiency is such that a more skeletal
type of planning may be utilized. The lesson plan shoelddbmitted and approved by the school-based
teacher educator before giving the lesson. Discuss what time feamost appropriate for this (one day, two
days, etc.). Several lesson plan samples can be found in tead\pgs.

OBSERVATIONS: The college supervisor will formally observe the teacher catelidt least twice during
each of the student teaching placements. Invitations to obseeedis lessons or activities are welcome.
There will also be informal, drop-in visits as time permi@hen the teacher candidate is observed formally by
the college supervisor, formal lesson planwill be expected. The teacher candidate should take the
opportunity to point out projects, activities, etc. thatehegen accomplished.

PERSONAL WEBSITES: It has become common to maintain a personal website for a nuofiber
communication and relationship reasons. Before beginninigstieaching, it is wise to look at your personal
website and determine if it is professional in nature, rcidntains information that should not be accessed by
students, faculty and staff in the schools. Take a criticdd &tothe content and be sure to advise those
accessing your website that you are student teaching. It @y $ense to discontinue using your personal site
for professional reasons, or changing the content signifjcaits we continue to use technology in our daily
lives, boundaries between personal and professional space ¢omeestion. Look at this critically and make
good decisions for your professional well being.

PROFESSIONAL COURTESY: At all times the teacher candidate should extend professiondksy to all
personnel in the school.

SCHEDULES: The teacher candidate should provide the college supervisorawitbpy of the teaching
schedule. This will facilitate the timely scheduling ofitgignd observations.

TEACHER WORK SAMPLES: Teacher work samples (TWS) are utilized within the math amehce
programs to measure how the candidates’ teaching is impactihgatneng of students in the classroom. The
teacher candidate and college supervisor will explain the TWSiedflg placement.

TEACHING RESPONSIBILITY : In most cases, the teacher candidate is expected to take over thegteachi
and planning of the entire class load near the end of eachrassig

10



== GETTING THE MOST
= FROM STUDENT TEACHING

Just as there are identifiable phases through which any sprdgnésses with learning in the classroom, so it is
with teacher candidates as they begin to learn how to teach atefsroom.

The student teaching experience requires a high degree of imemivend integration in the school's setting.
You are expected to gradually assume increased responsibility yanot are planning, instructing, and
evaluating the entire class. Therefore, it is necessary to cohinegband your role in writing and
implementing lesson plans, selecting instructional matenalssenting lessons, developing activities, etc.
Initially, a single lesson on a particular topic may beegdgmanding. By the end of the assignment period, you
should assume responsibility for the overall planningrucion, and management of the classroom. Often in
the second placement, the teacher candidate may progress more @sckipe has already reached
competencies from the first placement.

A. PRIOR TO YOUR FIRST DAY OF STUDENT TEACHING

You are required to attend the first orientation meeting yotlr college supervisor which usually is
held prior to your first day of student teaching. Astimeeting, clarify any questions or concerns you
have about your assignment and expectations, and general prod¢kdtved be followed.

Contact your school-based teacher educator before the first daydeht teaching.

Find out the school hours. You will usually follolwet same schedule as your school-based teacher
educator. Discuss with him/her what time you are expectegpturtrin the morning and leave at the
end of the day.

Begin the organization process. It is recommended that yahgse a plan/grade book or organize
yourself in a concrete way.

Be sure to obtain copies of curriculum outlines, district BiYS Learning Standards, school policy
handbooks, the school calendar, and any other valuable andcefsd handouts you think you might
need. If such handbooks are not available, you need to asKicgly about school policy
concerning student disciplinary procedures, student recrdslent reports, etc.

Inquire at the school's main office about any sign-in bewoprocedures that the administration would
like you to follow. Introduce yourself to the buildipgncipal, faculty and staff.

Find out the classroom procedures regarding tardiness foulastivities such as sharpening pencils,
drinks of water, restroom privileges, gum chewing, papencils, hats, locker privileges, etc. Also

inquire about requirements for homework, responding totigmss seating arrangements, textbooks,
talking in class, etc. Find out about safety rules and atigok--how fire drills, accidents, and

accident reports are handled.

The college supervisor is required to formally observe anduatealyou at least twice during each

placement. If at any time you desire additional supervisiah gmoblems in your placement occur,
you should talk with your school-based teacher educator aotlegje supervisor without delay.

11



Become familiar with the students’ basic learning and performanegaatristics, including
approximate levels of achievement and general strengths and wssknesamine available
cumulative and classroom records, lessons and plans of thd-baked teacher educator, samples of
student work, and related materials.

Interact with and observe students in a variety of settimgall group and large group instruction,
unstructured settings (lunch, recess, hallways, etc.), ambdadividual interactions with their peers.

Evaluate your teaching. Be a reflective thinker and
identify your strengths and weaknesses.

Convey enthusiasm for your subjed
and interest in your students. Mode
how you want your students to act an
react. Return papers and homewor
promptly and with meaningful
remarks. Be available for conference
and extra help and show interest ir
their achievemen

AN O — —+

U7

B. DURING STUDENT TEACHING :

Assume the roles and responsibilities of a professional teéattendance, dress, speech, behavior,
and dispositions).

Begin individual and/or small group lessons where the sdbesed teacher educator has selected the
instructional objective.

Gradually expand responsibility for planning and teaching Isgnalips, supervising outside of the
classroom, and performing essential tasks (e.g., filling fouhs, taking attendance, correcting
homework, making copies, organizing the classroom, selectingrapdring materials).

Develop at least one instructional unit to be presented neanthof the student teaching placement.
Observe other classrooms and programs as time permits.

Begin to develop a personal style and philosophy of teachimogdh experimentation with different
methods and materials, reflective practice, and dialogue with pektsahing colleagues.

Assume more responsibility for the total learning atmosplagi@ environment (example: share
research findings, locate and utilize community resources, dugjgesroom modifications, develop
different instructional groupings, etc.).

Accept an increased daily teaching load by teaching more subjegpeods as the placement nears
completion.

Practice assessment of learner abilities, needs, and feelingsy@sriape by observing and recording

student interactions; conducting informal or criterion-referenesdessments; compiling and

reviewing individual student records; consulting with pesional support personnel, resource
teachers, psychologist, school counselors, school nurseareddearning effective ways of expressing
sensitivity to individual differences.

12



Experience a typical teaching load by performing all of the dofiestypical school day. Take over
planning and teaching independently for approximately one weéekindicated, this may involve
cooperative planning with the school-based teacher educator andaitdgsu should assume the
major role in the organization and operation of the class.

Participate in all of the professional responsibilities hid SBTE (staff/team/department meetings,
student meetings, school functions, etc.)

Grow professionally by reading journals, attending faculty association meetings, participating in
parent conferences, attending conferences and staff developmeohsessl seeking constructive
evaluation from others familiar with your work.

Keep a reflective journal. Frequent journal entries allow fosistent self-assessment. Entries do
not have to be lengthy. Reflect on both positive and negatieets. How might you change the way
you teach a lesson next time? Even when a class has gone extnaihefjood teachers have ideas
for strengthening a lesson.

It is required to video tape one lesson in each placementsuggested that you use the Video Tape
Self-Critique and Reflection form (see the Appendices) be usal assessment tool for this process.

Prior to increased teaching responsibilitieq,
observe and differentiate various maturing Ask higher-level questions and give studens
levels and special needs among the studepts | time to respond appropriately. Extend th
in the classroom. Discuss specifif wait time to insure thoughtful consideration
differences with the school-based teachg of higher-level questions.

educator. Identify students with specigl
medical,physical and psychologicaieeds.

D

=
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WHAT TODOIF...

Most student teaching experiences are positive for both the tecmhdidate and the school-based teacher
educator. It is important to be aware of the appropriate proezéstow should a concern or problem arise.

CONCERN WITH THE SCHOOL-BASED TEACHER EDUCATOR: If you have an issue that needs to
be addressed with your school-based teacher educator, you slextilgiour college supervisor as soon as
possible. It is better to seek help in resolving a smablpm, rather than to wait until it has become a large
problem. Open communication and proper professional coratacexpected in all circumstances. Your
college supervisor may suggest that you speak directly hétilse¢hool-based teacher educator about the issue
as a first step or may arrange a three-way conference amonthgaghool-based teacher educator, and the
college supervisor. If necessary, the Director of Field E®peeé and Certification, and Department
Chairperson may be asked to help resolve the concern. In noteagd gou walk out of your student
teaching experience.

CONCERN WITH STUDENTS OR THE TEACHING ENVIRONMENT: On occasion, the school or
classroom environment may be an extremely challenging one. ikikestudents can be oppositional, defiant
and resistant to authority. While it is the responsibihf teachers including teacher candidates to teach all
children, it is never the intent to place anyone in a threatemidgngerous position. Should a problem occur
or if there is a sense that a situation may become more pdtediffitult, the teacher candidate should take
immediate action by consulting the school-based teacher educatooléege supervisor. The school-based
teacher educator and college supervisor will work with the teachéidede to advise and resolve the situation
as soon as possible. School administrators and the Direttbield Experience and Certification, and
Department Chairperson will become involved as requested and ngcessar

CHANGE OF PLACEMENT : In rare circumstances a change of placement may be called for. The
decision to change a placement will only be reached followirgyesffort to resolve the problem with the
original placement site. The involvement of the Director mfid-Experience and Certification will be
necessary prior to a decision to seek an alternate placement.

EVALUATION APPEALS : As there are regular, formal observations of your studaahing performance
by the college supervisor, you should have an understandingpus areas of strength and weakness
throughout the term. You will be evaluated by both thdegel supervisor and the school-based teacher
educator. Should you desire to appeal your evaluationay@wbligated to raise this issue first with the
college supervisor and school-based teacher educator. If noti@sadli reached, the Director of Field
Experience and Certification, and possibly the Department Graap will be involved in seeking resolution.

If necessary, a formal appeal may be made through the Collegdés appeal process. (Refer to the College
publication,_Your Right To Know and Academic Policieandbook). The Departmenf®rmination and
Continuation Policy for Student Teachifege Appendix) details options and processes followedcim cases.

QUESTIONS: The best way to avoid a problem is to make sure you uaddrsthat is expected from the
beginning of your student teaching experience. Do not hesitatsk your faculty supervisor and your school-
based teacher educator for clarification at any point duringttlteerst teaching semester. The Director of
Field Experience and Certification is also a resource person waitenhelpful should the need arise.

Give adequate feedback and correction. Make itsfie, clear, and regular, with
advice on how to improve. Teach students how toe

14
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SAMPLE
LESSON PLAN

LESSON PLAN FORMAT

Name:

Objectives:

NY State Standards/Core Curriculum:

Materials:

Procedures:

Teacher Activity Student Activity

Closure:

Homework Assignment:

Dismissal Procedures:



SAMPLE
LESSON PLAN

THE LEARNING CYCLE

The learning cycle follows a definite pattern timimodeled after the way Piaget and others have
described concept development. This instructistrakegy consists of three distinct phases:

1. Exploration Phase;2. Concept Introduction Phaseand3. Concept Application Phase The
characteristics of each of these phases are odittialow.

1. Exploration Phase: This is the first phase of the learning cycleuriBg this phase, the teacher
candidate plays an indirect role. The teacher idamel is an observer who poses questions and
assists individual students and small groups aoflesits. The student’s role at this time is very
active. They manipulate materials distributedhsy teacher candidate.

2. Concept Introduction Phaseln this phase, the teacher candidate assumes a‘“tradéional
role.” The teacher candidate gathers informatiomfthe students, with regard to their exploration
experiences. This part of the lesson is the vdeapiuilding time. Materials such as textbooks,
audio-visual aids and other written materials mayubed to introduce terminology and appropriate
information.

3. Concept Application Phase: At this time, the teacher candidate poses a navat®n or

problem which can be solved on the basis of theigus exploration experience and the concept
introduction. Like in the exploration phase, thedents engage in some type of activity.

NOTE: Include NY State Standards/Core Curriculunddressed by the lesson.

17
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SAMPLE
LESSON PLAN

0 . *. #

Rationale: Why do students need to know what you are tea@hlimg to include both curricular and

real-life connections.

Objectives: ~ What do you want them to know and be able to d@ @sult of the lesson?

NY State Standards/Core Curriculum: Which are addressed in this lesson?

Preparation: What do you need to do before the lesson? Whagriatst do you need to have ready
BEFORE the lesson?

Will the children be engaged throughout the agtiVho’s doing the talking?

Introduction: Questions to determine prior knowledge and sesthge. (Don't fish for answers. Let

students answer as they need to and listen to them.

Individual Exploration (of problem or activity): Pose questions to furtiidents’ thinking. Write your

guestions ahead of timariticipation of discussion.

Group Exploration(of problem or activity): Pose questions to furteidents’ thinking. Write questions

ahead of time in antitipa of discussion. Have questions/problems prepémethose

who finish activity/ieanty.

Discussion:  Participants share ideas. Teacher asks questidngher discussion. (Prepare questions

ahead of time.)

Assessment/Further Discussion:Students reflect on and extend understanding.

Extension: Problem/activity to further thinking about concept

REMINDER: Are the children engaged throughout the activity?ho’s doing the talking?

20
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SAMPLE
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information he/she already has that is relevaimftrmation
being learned.

- use the experience of the students

- focus on the new learning
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SAMPLE
LESSON PLAN

20 %009 *0 . *. #

ENGAGE: Attention-getting, identify misconceptions, motivating techuoes.

1. State lesson objectives to students. “At the end of thisregsu will be able to...” Set purpose and
expectations.

2. Demonstrate, through attention-getting modes (discrepant gveras concept to be learned. What do
we know? What do we want to learn? Share an essential question.

EXPLORE : Data gathering techniques in cooperative groups, build antnon base of understanding.

3. Explain responsibilities of student groups and assigstiblappropriate.

4. Involve students in data gathering or fact-finding activigcord information.

5. Clean up. Remove materials.

EXPLAIN : Data processing techniques for and by whole class.

6. Class discusses information collected during activity. S€iemibncepts associated with the activity are
explained by students (or the teacher). Details and defingienadded at this point. Review and discuss
misconceptions.

EXTEND: Make real-world and school-to-work connections.

7. Reinforce concepts by providing application of data to realensituations.

EVALUATE : See if what was taught was caught.

8. Provide closure to the lesson by having group share medéiies in the lesson. Use concept maps, if
needed, to show connections.

9. Test for understanding by asking questions, having stsidette about understanding, etc.

10. Provide follow-up activity for home. Describe topic and attifor next lesson. Return to essential
guestion.

*Adapted from handout given at RCSD in-setrvice

. 0 % ./ 3 , & -
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The College at
BROCKPORT

StATE UNIVERSITY OF NEW YORK

CERTIFICATION /GRADUATION CHECKLIST

The following checklist has been designed to help make sure you have all requirements in order for
certification and graduation.

Have you successfully passed all your New YorkeStaacher Certification Examinations
(NYSTCE)? Exams are usually given in Septembecember, March, May, and July. Registration
deadlines are usually 6 weeks prior to the test.dBe sure to consult the bulletin or confer wyithur
department advisor regarding which tests you vétgh On-line registration is available at
http://www.nystce.nesinc.cam

For initial certification, you are required to taked successfully pass the Liberal Arts and Scienest
(LAST), the Assessment of Teaching Skills-Writt&T §-W), and the Content Specialty Test (CST).
Candidates in the Inclusive Programs must also th@s€ontent Specialty Test for Students with
Disabilities.

Have you checked your status as to hours reqtoratieeting the certification and degree
requirements? Confer with your education departradwaisor, major advisor, Office of Academic
Advisement and/or Registration and Records Offtrecfarification.

Have you completed all the forms necessary fadligmdon and commencement? Check with the
Office of Registration and Records, (585) 395-288d/or Commencement Office, (585) 395-2725.

Have you hadChild Abuse Detection Trainif?g This NYS certification requirement is offeredpast
of the required courséiLS 301, Principles of Healthful Livingy throughPRO 370, Health & Drug
Education for Teacher Candidate&or more information, contact the Certificatioffice at (585) 395-
2344 or on-line afttp://www.brockport.edu/professions/certificatisewhinars.htm

Have you had/iolence Prevention Trainir®y This NYS certification requirement is offeredpast of
the required courseiLS 301, Principles of Healthful Livingr throughPRO 37QHealth & Drug
Education for Teacher Candidatdsor more information, contact the Certification i0éf at (585) 395-
2344 or on-line alttp://www.brockport.edu/professions/certificatiseinars.htm

Have you been fingerprinted? Fingerprinting pé&skmformation and services are offered as part of
the student teaching workshop each August and danua

Have you completed the necessary forms and orplioeesses for teacher certification? This topic i
covered in the student teaching seminar. Questande directed to the Teacher Certification @fat
(585) 395-2344.

Have you begun your job search? This topic iemed in the student teaching seminar. If you need
further information on topics such as resume afttdrlevriting, interviewing, job search strategiasd
services provided by the College, please contacCreer Services office at (585) 395-2159.

Have you started your credential file for lettefsrecommendation that will be required for youb jo
search? Likewise, have you asked for letters obmemendation from professionals (school-based
teacher educators, college supervisor, faculty kwsupervisors, etc.)? This topic is covered in the
student teaching seminar. Forms and informationatso be obtained from the Credentials Office5}58
395-5390.
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Teacher Cetfcaton

Once you have an initial certificate, in order t@lify for an
additional teaching certificate (in most title aséa grades 7-12 or
PreK-12) you will need 30 credit hours in the comtgrea of the
additional certificate sought and a passing scarthe Content
Specialty Test for that certification.

Example: If you are in the Childhood Inclusivettearation
program and your major is Mathematics, then you takg the CST
in Mathematics and apply for a teaching certifidgat®athematics
grades 7-12.

The College at Brockport cannot give you the erngloent for the
additional certificate. You will be applying fdne certificate
through direct application to the state using tRathway: Individual
Evaluation for an Additional Certificate.”

Your initial certificate will be valid for 5 yeardn those 5 years, yo
must meet the requirements for professional ceatifdn, which
include:
Master's Degree
Any program registered in NYS leading to education
certification
A program in the content or related area of yoitrah
certificate
Any master’s degree program (not in the catega@ims/e)
and 12 credits in the content or related area of yatial
certificate.
Three years of paid, professional teaching experiee
180 days of substitute teaching= one year of teacly
experience

EDI 4/545, 4/546, 4/547, 4/548 ol
449, Inclusive Middle Level
Teaching

PSH 4/584
Adolescence Psychology

UNDERGRADUATE
CANDIDATES...

Graduate schools, in
general, require an
undergraduate GPA of 3.0
or higher for admission to
their programs.

Take your GPA seriously; it
could affect your career!

The College at Brockport Office of
Certification website:

www.brockport.edu/professions/certification

New York State Education
Department Office of Teaching
Initiatives website:

www.highered.nysed.gov/tcert
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Name: Date:

Grade Level: School:

School-Based Teacher Educator:

This coding form is a way that both quantitatively andqualitatively details your teaching. It is intended
for your professional growth. As you experience teaching, yowill change. As you tape yourself and
watch your actions, you can better see and hear things you wiaio change. Reflection, self-critique, and
positive change are all a part of becoming a professional tefzer.

1. Video tape yourself at least twice during the semester. Tapeyrself within the first two weeks,
then at intervals.

2. Use this form to assess your teaching. Be critical of yourseiff terms of what you actually see and
hear on the tape. Look for TEACHER BEHAVIORS and STUDENT BEHAVIORS.

3. Reflect on what you see and hear and detail what you havenk differently the next time.

Teacher/Student Talk

I. Listen to what you say. Make a tally mark each 20a 30 seconds as to who is talking—you or a
student. A student-centered classroom has more time with tretudent talking. After your tallies,
reflect on what you heard:

Teacher Talking Student Talking

Reflection on teacher/student talking:

Il. Type of Teacher-to-Student Questions

Yes/No Type or Very Short Response Type Open-Endedn&ed Answer From Student

Reflection on the type of questions you asked:
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lll. Teacher Responding to Students

Teacher-Centered Student-Centered

Rejects student comments, confirms answer, Asks student to clarify what s/he means, tg
repeats question, clarifies for student, elaborate, seeks other's input to add to g

d

interrupts, answers student question directly. | student's comment, brainstorms accepting all

responses, uses student idea to drive clags
activity.

Reflection onhow closely does your tape show a teacher-centered classroomstudent-centered

classroom.
IV. Wait Time
Teacher waits from 3 to 5 seconds after askingraacher responds immediately to student.
question.
Yes/ No Yes/No

Reflection on how long you wait:

V. Student On-Task Behavior

Early in class. Later in class.

Yes / No Yes / No

Reflection of how on-task your students were:

5 % & D / EAAF7 $ & % 6 D - 7/
(AAG-
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The College at

BROCKPORT

StATE UNIVERSITY OF NEW YORK

PORTFOLIO COMPONENTS

Directions: This page provides an outline of portfolio compdserThe complete INTASC Standards are listed @e®2¥.
Each portfolio section should begin with an introtuy statement that provides an overview/ratiofaiehat section. As
you do your one page reflection for each secticaikercertain that you are referencing the standgttaéis apply. On page
28 is the Portfolio Assessment sheet that will deduby the College Supervisor to assess your Hortfo

Component INTASC Standard

Table of Contents

Resume

Philosophy of Education Standard #9 Professional Commitment and
Responsibility

Vision/Mission Statement Standard #9 Professional Commitment and
Responsibility

Completed Unit/Instructional Sequence that includeshe Standard #1: Knowledge of Subject Matter

following components: Standard #2: Knowledge of Human

Unit/Sequence overview Development and Learning

Essential questions/overarching understanding Standard #3: Adapting Instruction for

Unit objectives connected to NYS Content Standards Individual Needs

All levels of Bloom’s Taxonomy incorporated into Standard #4: Multiple Instructional Strategies

unit/lesson objectives Standard #7: Instructional Planning Skills
Minimum of 5 lesson plans Standard #8: Assessment of Student Learning
Evidence of varied instructional strategies to nukferent
learning

Assessment measures

Bibliography

Reflection

Other components may include:

Description or pictures of bulletin boards

Classroom displays incorporated into the unit

Samples of student work

Observation of a lesson by the school-based teacher

educator or college supervisor

REFLECTION

Videotaped lessons from each placement with self- Standard #5: Classroom Motivation and

critique/reflection Management Skills
Standard #6: Communication Skills

REFLECTION Standard #9: Professional Commitment and
Responsibility

Evidence of professional development and enrichimen Standard #9 Professional Commitment and

REFLECTION Responsibility

Evidence of collaborations/communications with parsts, Standard #1Q Partnerships

colleagues or community agencies.

REFLECTION

Final Student Teacher Progress Reports

Any letters (not included in the Credential File)or written

observations from principal, parents, school-basetkacher

educators, or college supervisors.
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STANDARD 1: Knowledge of Subject Matter
The teacher understands the central concepts, tools of inquilhystrauttures of the discipline and creates learning
experiences that make these aspects of subject matter meaningfudiénts.

STANDARD 2: Knowledge of Human Development and Learning
The teacher understands how students learn and develop, andegpréearning opportunities that support the
intellectual, social and personal development of all students.

STANDARD 3: Adapting Instruction for Individual Needs
The teacher understands how students differ in their approachesing and creates instructional opportunities that
are adapted to diverse learners.

STANDARD 4: Multiple Instructional Strategies
The teacher understands and uses a variety of instructioasdgsts to encourage student development of critical
thinking, problem solving, and performance skills.

STANDARD 5: Classroom Motivation and Management Skills
The teacher uses an understanding of individual and groupatiat and behavior to create a learning environment
that encourages positive social interaction, active engagement im¢gand self-motivation.

STANDARD 6: Communication Skills
The teacher uses knowledge of effective verbal, non-verbal and mediaucication techniques to foster active
inquiry, collaboration and supportive interaction in the ctzEs.

STANDARD 7: Instructional Planning Skills

The teacher recognizes the importance of long-range planning ailicem development and develops, implements
and evaluates curriculum based upon knowledge of subject mdttdents, community, and state performance
standards.

STANDARD 8. Assessment of Student Learning
The teacher understands and uses formal and informal assessratgies to evaluate and ensure the continuous
intellectual, social, emotional and physical development of thedear

STANDARD 9: Professional Commitment & Responsibility

The teacher is a reflective practitioner who continually assessef#ues of choices and actions on others. This
reflective practitioner actively seeks opportunities to groofgasionally and utilizes assessment and professional
growth to generate more learning for students.

STANDARD 10 Partnerships

The teacher fosters relationships with school colleagues, pagmt educational partners in the larger community to
support student learning and well being.
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College Supervisor: Date:

D

The College at

BROCKPORT

STATE UNIVERSITY OF NEW YORK
Department Of Education And Human Development

College Supervisor Evaluation

Each item below deals with the effectiveness of your College @aper

To what extent did your College Supervisor. . . (Circle your rating)
1. Help clarify your L_mderstandlng of expectations and respittitisin Excellent Good Fair Poo
the student teaching placements?
2. Encourage the free expression of questions, ideas, andrginio Excellent Good Fair Pog
3. Offer to work with you as you encountered challenges in your Excellent Good Fair Poo
placements?
4. Provide specific suggestions to improve your teaching? Extellébood Fair Poor
5. Reinforce your efforts by providing constructive commentualgour Excellent Good Fair Poo
performance?
6. Seem fair and impartial in dealings with the teacher candidates? ldexcelGood Fair  Poor
7. Maintain harmonious relationships with school based teacheats .
Excellent Good Fair Poo
and the school staff members?
8. Demonstrate sensitivity to your feelings and problems? Erell Good Fair  Poor
9. Provide supplemental materials and resources? Excellent Gbead Poor
10. Considering this experience, how would you rate your Colgeervisor? (Circle your rating)

11.

12.

13.

14.

Excellent Good Fair Poor

How many scheduled observations did your College Supenviake?

How were you provided feedback from the scheduled observations?
Orally Written Both orally and written

What other contact did you have with your College Suparvegarding student teaching or professional
concerns? Please check all that apply.

Individual appointments Notes or letters (state how frequent)
Informal meetings at student teaching seminars Telephone calls (state how frequent)
Concerns addressed during student teaching seminars Other, please specify

Use the back of this survey to write any additional comments.
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SUBSTITUTE TEACHING
POLICY FOR STUDENT TEACHING

In most circumstances, because of the heavy reifjildgghat it places on individuals, it is notdtpractice of the
College to allow teacher candidates to serve inchgacity of substitute teacher. Because, howévés,not

unusual for school districts in New York State moptoy teacher candidates who are student teaclsisglastitute
teachers, teacher candidates at The College akpBwdcmay be employed as a substitute teacherrgpds the
following conditions are met:

The department within the Professional Educatioit Ejponsoring the teacher candidate permits this
to occur. Note: The Department of Physical Education and Spoeschot permit student teachers
to serve as substitutes.)

An emergency exists (teacher illness, no quali§iglolstitute is available, etc.).

The school district pays the teacher candidate sylstitute teacher the current per diem rate for
substitute teachers. (This policy must meet tl@irements of both the school district policy ahd t
teachers’ contracts.)

The teacher candidate is never placed in an unepaisition, e.g., feeling forced to substitutectea
for fear of negative professional judgment.

Any such commitment between sponsoring schoolgsladollege will be based on the judgment of
the teacher candidate’s faculty supervisor.

The teacher candidate has had sufficient classeqrarience.

The school district guarantees that a full-timechest or administrator has been designated to a&t as
contact and resource person for the teacher cardida
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Statement_of Purpose: Based on the professional judgment of DepartmenEducation and Human
Development faculty, there are rare occasions vehtacher candidate is terminated from studenhiegwor
directed to remediate deficiencies before contig@itudent teaching. These situations occur fooreasuch as
the following:

The teacher candidate:
does not accomplish all student teaching requirésnen
needs additional time or remediation before commiettudent teaching.
does not successfully complete one of the stuéawhing placements at the level of Departmentajrpra
standards.
does not possess the skills, personal attributesagliness to succeed as a teacher.

This decision is always made collaboratively with areful examination of the individual situation and
circumstances. It requires and is _given the utmostare, thought and professional consideration It
involves input from the teacher candidate, scheaielnl teacher educator, selected school faculty/@nd
administrators, college supervisor, Department @eason, Director of Field Experience, and othdeded
department faculty as appropriate. It is alwayslena the best interest of the students in the @shand the
teacher candidate. It adheres strictly to Departaig@program standards.

If the teacher candidate is unable to satisfagtardmplete one or both student teaching placemehes,
Department Chairperson, in consultation with theufy, will determine one of the following alternags for
the student based on his/her specific situation.

Alternative 1: The teacher candidate receives an unsatisfagmagte (“U”) for student teaching and is
dropped from the program.

Alternative 2: Under special circumstances, the teacher camdiday be permitted to withdraw from student
teaching following College policies and proceduf&ge section on withdrawing from course¥ our Right to
Know and Academic Policies HandbogQkDuring the first four weeks of classes, the counsg be dropped;
for the remainder of the semester, a grade of “Witlidraw) is issued.

Alternative 3: The student teaching credit is converted intt faxperience credit (EDI 4/577, “Educational
Field Experience”). With the guidance and supeovisdf a designated faculty member the teacher dateli
develops a plan to identify career alternativesugh research and experiential learning. The sracdndidate
earns the appropriate “S” or “U” grade for EDI 4757The Department will determine the status ofstuglent
teaching seminar based on individual circumstances.

Alternative 4: The Department determines that the teacher caradiths potential to be successful in another
student teaching experience, but must first padiei in a Remediation Plan. Remediation may cbosis
additional field experience(s), research, courskwannd/or career counseling or advisement. Thehtwac
candidate must successfully meet the requiremdritieecRemediation Plan before the department débesn
that s/he may begin another student teaching expe¥(s). The teacher candidate earns an incongkede of

“I" for student teaching. The college supervisardateacher candidate following College policies and
procedures execute amcomplete Contract (See section on “Incomplete” gradesyiour Right to Know and
Academic Policies Handbook.At a point in time when the Remediation Plan Heeen successfully
completed, the teacher candidate registers for £01 (undergraduate) or EDI 577 (graduatducational
Field Experiencdor a grade of “S” or “U”. Undergraduates mustiségr for aminimumof six (6) credit hours
for EDI 477, and graduastudents aninimumof four (4) credit hours for EDI 577.
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TERMINATION AND CONTINUATION POLICY FOR _STUDENT TEACHING (Continued)

If the Remediation Plan is not successfully congaewithin the designated timeframe, the teachedidate
receives a “U” for student teaching and is dropjpech the program.

If the teacher candidate successfully completestibsequent student teaching experience(s), slheeegive
Satisfactory “S” grades for both EDI 477/577 anatent teaching. If s/he does not satisfactorilppgiete the
subsequent student teaching experience(s), s/heesitive Unsatisfactory “U” grades for both EDI74577
and student teaching and will be dropped from tlogam. A teacher candidate will have no more th#otal
of three (3) student teaching placements. Itesdépartment’s responsibility to find the teachandidate the
additional student teaching experience.

It is the teacher candidate’s responsibility totipgrate in and successfully complete tstedent teaching
seminar as part of EDI 477/577. Even if the teacher cdaigi successfully completes this seminar during the
first student teaching placement, s/he will be nexgito meet this requirement so that s/he obtdiasproper
professional and peer support during student tegcldased on individual circumstances, the Departmmay
require the teacher candidate to drop or withdraemfthe seminar during the first student teaching
placement(s).
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***\M _UST BE HOME ADDRESS™* School District:

NAME AND MAILING ADDRESSOF SUPERVISING TEACHER:

Name: Candidate Supervised:

Fall : S'Quarter or 2" Quarter
Address: or (Year)

Spring: (Circle One)

(Year)

City: State: Zip:

Select one[ ] $200 Cash Stipendr [] $250 Waiver of

Tuition

School E-mail: Social Security Numbet
Signature: Date:

A Tuition Waiver Certificate may be used by anyhawized holder during the 25-month period it isdiah accordance with the items below.

1. An authorized holder is a supervising/criticctegr or any professional staff employee in the sthgstem in which service as a supervising/critic
teacher was rendered provided that all transfevigians on the certificate are completely filledaind signed by the supervising/critic teacher and b
the chief administrative officer of the school gyst

2. The authorized holder must meet all requiremiamtadmission to the course or program in whicto#ment is sought.

3. A combination of certificates may be appliecitoombination of courses.

4. If a certificate(s) is applied to a course(shest than the dollar amount of the certificates(®2 the remaining balance of the certificate(s) is
canceled. A refund for the difference will notdieen.

5. Tuition will be charged for costs in excessh#f tollar amount of the certificate(s) presenteckaistration.
6. Tuition charges may be waived up to a maximu®2H0 for each certificate.

7. A Tuition Waiver Certificate, which has been suibed as payment for a course, will be returneth#&ostudent ONLY if there is withdrawal from
the course at a time when there is no tuition liigbi

8. The effective date of the certificate is theibemng of the next academic period immediatelydaling the academic period which the service was
rendered.

9. A critic teacher stipend or waiver is considet@dble income by New York State and is treateti0&9 eligible. When total 1099 eligible income
reaches $600 from the same employer (i.e., New ‘Bteke) in a calendar year, a 1099 is automatigalherated.

10. The course to which this tuition waiver cectifie is being applied must commence prior to tisggdated certificate expiration date.
Return to: Director of Field Experience and Certification, Department of Education and Human Developn, The College at Brockport,

State University of New York,350 New Campus Drive, Brockport, NY 14420-29BBIONE: (585) 395-2596, FAX #: (585) 395-2319
Tuition Waiver 05/09
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These websites may be helpful for the classroonmpaoigssional development.
AWARDS AND CERTIFICATES:

www.awardmaker.com
www.certificatecreator.com

DISCIPLINE-CLASSROOM MANAGEMENT:
www.disciplinehelp.com
www.honorlevel.com
www.behavioradvisor.com

SPECIAL EDUCATION:

www.ldonline.org

www.newhorizons.org

http://brainconnection.positscience.com

www.adhdsolution.com

www.teacch.com

www.rushservices.com/inclusion/strategies for emajing behav.htm
http://www.zacbrowser.com

INSTRUCTIONAL RESOURCES/LESSON PLANS:
www.sitesforteachers.com
www.rubricmaker.com
www.clipsahoy.com
www.puzzlemaker.com
www.teachnology.com
www.atozteacherstuff.com
www.abcteach.com
www.lessonplanspage.com
www.edhelper.com
www.lessonplans.com
www.freelessonplans.com
www.proteacher.com
www.teachervision.com
www.lessonplansforteachers.com
www.theteacherscorner.com
www.educationworld.com
www.beginningreading.com
www.homeworkspot.com
www.readingatoz.com
www.adprima.com
www.funschool.com
www.kidinfo.com
www.freeworksheets.com
www.kidsdomain.com
www.4teachers.org
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INSTRUCTIONAL RESOURCES/LESSON PLANS (CONTINUED):

www.rhlschool.com
www.schoolexpress.com
www.interventioncentral.org
www.sdcoe.k12.ca.us/score/cyberguide.html
www.carolhurst.com
www.teacherfocus.com
www.Grammarlady.com
www.schoolexpress.com
www.gameaguarium.com
www.free-clipart-pictures.net
www.freeology.com
www.pureclipart.com
www.kidsites.com
WWW.mazecreator.com
www.toolbox.smartemail.co.uk
www.lifeskills4kids.com
www.testdesigner.com
www.schoolandteacher.com

JOBS:
www.gradschools.com
www.mcsba.org
WWW.aaee.com
www.agentk-12.org
www.k12jobs.com
www.educationjobs.com
www.teachabroad.com
www.educationamerica.net

MATH:
www.mathforum.org
www.mathgoodies.com
www.mathsurf.com
www.coolmath.com
www.math4kids.com
www.multiplication.com
Www.Nnctm.org
www.mathisfun.com
www.math-drills.com

NEW TEACHERS:
www.inspiringteachers.com
www.teachersfirst.com
www.teachermentors.com
www.teachnet.org
www.educationworld.com
www.iloveteaching.com
www.teachervision.com
www.newteacher.com




NEW TEACHERS (CONTINUED):
www.teachingtips.com
www.atozteacherstuff.com
www.teachingcatalogs.com

NEWSLETTERS:
www.educationworld.com
WWww.inspiringteachers.com
www.carolhurst.com

PROFESSIONAL ORGANIZATIONS, GOVERNMENT AND PROJECT SITES:
Center for Research on Education, Diversity andelsiecehttp://www.crede.ucsc.edu/
Children's Defense Furtp://www.childrensdefense.org/

ERIC Clearinghouse on Early Education and Parenttitty://ceep.crc.uiuc.edu/
FairTest http://www.fairtest.org/

National Association for the Education of Young l@hen: http://www.naeyc.org/
National Council for the Social Studiebttp://www.ncss.org/

National Council of Teachers of Englishttp://www.ncte.org/

National Science Teachers Associatidtp://www.nsta.org/

Project Approachhttp://www.project-approach.com/

Project Construct National Cententtp://www.projectconstruct.org/

Reggio Emilia Approachhttp://ceep.crc.uiuc.edu/poptopics/reggio.html
Teaching Tolerance (a project of the Southern Rpus&w Center:
http://www.splcenter.org/teachingtolerance/tt-indhml

SOCIAL STUDIES

IPL World-Culture Tour:www.ipl.org/youth/cquest/

Map Machine:www.nationalgeorgraphic.com/maps/
Geography Awareness Weekww.nationalgeographic.com/gaw
X-Peditions Hall: www.nationalgeographic.com/xpeditions/
World Time Zones:www.isbister.com/worldtime/

Peace Corps Kidsworldvww.peacecorps.gov/kids/
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